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Teacher Self-development as
a Lifelong Learning Manifestation

Teguh Sulistyo

Kanjuruhan University of Malang, East java

Teacher self-development, basically, is an endless process intended to
upgrade a teacher’s competencies in teaching. Gebhard (2000:14) avows
that teacher self-development takes time. This implies that having sense of
self-development is a matter of being aware of getting better teaching per-
formance through an endless process. As a result, teachers should spend
their time making an ongoing commitment for their self-development as a
lifelong learning manifestation through self-reflection. Based on the findings
of a study conducted by Lee (2005), self-refiection is determined by one’s
personal background, field experience context, and mode of communica-
tion. In addition, according to Bell and Gilbert (1994) teacher self-develop-
ment can be viewed as teachers learning, rather than as others getting teach-
ers to change. Thus, the way one cultivates his or her self-reflection will
influence the quality of teacher self-development.

On the other hand, the concept of lifelong learning (LLL) has been very
popular in this modern era. Knapper (2006) states that the term lifelong
learning was first used more than 30 years ago by Edgar Faure in his seminal
work, Learning to be, and adopted by UNESCO as a blueprint for universal
education. It basically stresses that learning and education are two insepa-
rable things to life, and the idea that learning throughout life is the activities
which start from cradle (even before an individual is born) to grave. This
learning should not be linked to formal education levels only since it also
happens in the society. In addition, due to the demands to be professional
teachers, LLL should be the core concept in teachers’ life.

The idea of “what makes EFL teachers good teachers” is probably a
matter of viewing ideal teachers from different perspectives. Brown (2007)
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mentions four criteria of good teachers: technical knowledge, pedagogical
skills, interpersonal skills, and personal qualities. These are similar to the
criteria of qualified teachers as mandated by the Indonesian government
(Law Number 14, 2005): pedagogic, professional, personal, and social com-
petencies (see Figure ). All the criteria as stated by Brown and determined
by the Indonesian government, are requirements to be fulfilled by teachers.

The first criterion is pedagogic competency. This deals with how teach-
ers are able to manage, plan, implement, and evaluate teaching and learning
process in order to maximize students’ potential. The second criterion is
professional competency (or Brown calls it technical skill). It refers to teach-
ers’ mastery on the materials presented in the classroom. Brown (2007)
states that professional EFL teachers should master the language skills and
components and the connection between language and culture. The next
criterion is personal competence (Brown calls it intrapersonal competence).
Teachers should have good characteristics, for example they have to be
wise and stable. Also, they need to have self-reflective thinking, willingness,
and ability to have teacher self-development as a lifelong learning manifes-
tation. The last criterion is social competence (or interpersonal skill). Teach-
ers should have good relationship and communication with students, col-
leagues, and society. Brown (2007) adds that interpersonal competence deals
with awareness of cross-cultural differences and students’ cultural tradi-
tion. In short, teachers are not only aware of his ability to conduct teaching
and learning process but also understand how to behave accordingly.

According to Hadfield (cited in Fennell, 2013), being a good teacher,
basically, is a balance between what one feeis is right and feels comfortable
with and the needs and wants of his or her students. Indeed, it sounds very
easy to comprehend the idea of how to be a good teacher, yet it is some-
what difficult to apply. Cne such requirement to possess is the sense of self-
reflection — the willingness and ability to judge one’s own performance in
teaching activities. Lee (2005) believes that the centrai goal of reflective
teacher education is to develop teacher’s reasoning about why they employ
certain instructional strategies and how they can improve their teaching to
have positive effects on students.

Self-reflection is the major basis of teacher self-development which, in
turn, will provide the opportunities for a teacher to have a better teaching
performance. Schon (1983) suggests that reflection is the thought process
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Figurel. Teacher Competences (Law Number 14, 2005)

that occurs relative to a perplexing problem or past experience. Rodgers
(cited in Lee, 2005) characterizes four criteria for self-reflection as follows:

|. Refection is a meaning-making process that moves a learner
from one experience into the next with deeper understanding
of its relationships with and connections to other experiences
and ideas.

2. Reflection is a systematic, rigorous, disciplined way of thinking,
with its roots in scientific inquiry.

3. Reflection needs to happen in community, in interaction with

others.
4. Reflection requires attitudes that value the personal and intel-

lectual growth of oneself and of others.

Sulistyo, Teacher Self-development as a Lifelong Learning Manifestation




With regard to teacher self-development, self-reflection should be
viewed from two different angles: process and progress. The process of
self-reflection deals with how one is able to conduct a self-reflective think-
ing based on what has been going on in his or her classroom. In contrast,
the progress of self-reflection is the real improvement in teaching perfor-
mance. It reveals that one of the most revitalizing things about teaching is
that a teacher never stops learning (Brown, 2001: 426), and, indeed, it is the
soul of lifelong learning. Knapper (2006) adds that the dimensions of lifelong
learning deal with three components:

|. People plan and monitor their own learning.

This concerns the awareness of the importance to keep learn-
ing because one believes that learning is a must for a teacher, so
he or she should be able to plan and monitor his or her own
learning performance.

2. Learners engage in self-evaluation and reflection.

The willingness and abilities to evaluate his or her own teaching
performance is important in order that he or she can make
reflection on his or her professional teaching performance.

3. Assessment focuses on feedback for change and improvement.
A peer evaluation can be a tool to obtain input about his or her
performance, and last but not [east, the evaluation given by
students may provide significant feedback. The feedback plays
a positive role to make a teacher understand what has been

going on in his or her own classroom and make improvement
to increase the quality of his or her teaching performance.

With regard to LLL, classroom observation should be conducted in or-
der to get comprehensive input concerning what has been going on in the
classroom and possible strategies to conduct in order to get better teaching
performance. In this respect, feedback giving is a meaningful way to do.
Feedback plays a critical role in helping learners close the gap between
current and desired understanding, by clarifying misconceptions and identi-
fying flaws in learning strategies and skills (Sadler, cited in Yang & Carless,
2013). Gebhard (2000:16) avows that self-development of teaching beliefs
and practices requires the cooperation of others, probably students or other
teachers, who are willing to observe, listen te, and discuss teaching perifor-
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mance of a teacher. Without their cooperation, teacher self-development is
hard to come true, as there is neither source for feedback nor stimulus for
deas. To be effective, teacher self-development requires thoughtful plan-
ning followed by careful implementation with feedback to ensure it responds
to educators’ learning needs (Mizell, 2010: 10).

This chapter deals with how teacher self-development can be carried
out through feedback giving. Lee (2005) employed self-evaluation and feed-
back from other learners to perform self-reflective thinking of preservice
reachers, but the present study employs three different modes of feedback
ramely students’ feedback, a colleague feedback, and self-evaluation. It ba-
sically aims at investigating how teacher development can be impl-emente.d
through self-reflection after obtaining feedback as a lifelong learning mani-
restation. Thus this chapter is the product of an effort to better understand
whether teacher self-development can be cultivated through feedback giv-
ing and to what extent teacher development helps improve teaching per-

formance.

RESEARCH METHOD |
This study is a descriptive qualitative in nature. It describes the phenom-

ena occurring before, during, and after the teaching performance of a com-
position lecturer. The study took place at Kanjuruhan University ott Mal@g.
East Java, and it involved 25 third-semester students who were joining Writ-
ing 2 Class and a colleague who provided two different kinds of feedback: .oral
and written. The students were provided feedback based on the question-
naire items related to the teaching performance of the composition lecturer.
In addition, the colleague observed the teaching performance by making some
notes. Then she interviewed the lecturer dealing with the teaching perfor-
mance and presented feedback. The lecturer himself made self-evaluation
based on two recorded videos of the lecturer’s teaching performance. So, ne
observed his own teaching performance through the videos to find out his
own weaknesses, strengths, and possible essential improvement.

Based on the data from the questionnaire, follow-up interview activi-
ties were conducted with the students. Their free comments in the ques-
tionnaire were also discussed. However, the focus was on their opinion
about the teaching and learning process, as wel! as what they felt and hoped
in the classroom. Finally, the students’ products in the form of descriptive
paragraphs weaie investigated to finc cut the strengths and wealnesses of

iz
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their writing, and to examine whether the materials, methods, and actiyi.
ties met the students’ needs.

RESULTS AND DISCUSSION

This study aimed at investigating and assessing the changes in an EF(
composition lecturer’s self-development after obtaining feedback from threa
different sources: students, a colieague, and self-evaluation.

Based on the questionnaire and follow-up interview, students were ba.
sically satisfied with the teaching performance of the lecturer, especially
aealing with his ability to present the materials with different kinds of activi-
ties. Also, it was revealed that they were motivated to write after making a
diagram based on a topic “Someone | Adore”. However, some of them
complained that the lecturer used so much English that they got difficulties
to understand all materials. It can be seen from points 2 and 3 of Table |
that students were not too happy when the lecturer used English too much,
instead, they wanted him to apply code switching or translate some difficult
terms or explanation. They also hoped that the teacher spoke more slowly
and provided simpler and understandable vocabulary items (see Table ),
As a result, the lecturer understood his position and provided translation
for specific expianation in the following meetings. in addition, he needed to

speak more slowly and chose simpler word choices when explaining the
materials. Thus there was a negotiation between the lecturer and the stu-

dents related to what the students felt and needed and the way the lecturer
Carried out the materials.

Table [. Questionnaire on How Much the Lecturer Talked

No A lot

B Aspects Sometimes Little

I How much do you think your 20 5 0
teacher talked in the lesson?

2 How much English did your 25 0 0
teacher use in the lesson?

3 Are you happy with this situation? 8 6 I

4  How much Indonesian did your 0 0 25
teacher use in the lesson?

S5  How much do you think you 22 3 0

teacher gave positive statements

(praise or encouragement) to the
students?

2543}
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Meanwhile, regarding the perception of the students on the lecturer’s
English proficiency, it was concluded that the lecturer could use English
qirly well (see Table 2). Somehow, it was found that the students thought
that they had a problem with the lecturer's vocabulary use. Probably, thgy
found it difficult to catch the meaning due to the use of some words they did

ot understand.

Table 2. Questionnaire on Lecturer’s English Proficiency

No | Aspects A lot Sometimes | Little |
" | | Did your teacher speak English | 23 ‘ 2 ! 0 |
fluently? |
2 | Did your teacher use grammar 22 | 3 0
| accurately? | 1
" 3 | Did you think that your teacher’s ‘ 23 | 2 | 0 |
pronunciation is easily l
understood? B | |
4 | Did your teacher use easy | 18 5 2
| vocabulary? | ; -

The examination of the students’ compositions in the form of para-
graphs showed that the students made good progress in their products, in
particular dealing with content and organization of the Paragraphs..How-
ever, they still got difficulties to apply English accurately since they still pro-

duced grammatical errors. This implies that semantic mapping had a posi-
tive impact on students’ ability to cultivate ideas and organize the ideas into

a paragraph even though it did not facilitate students to use English ?cc.u-
rately. Accordingly, the lecturer needed to help the students to minimize
their grammatical errors by providing written and oral feedback. He needed
to use a problem-based approach when discussing the errors. | |

In addition, based on the notes taken by the colleague and discussion
after watching again the videos of the teaching and Iearning.procg'ss as well
as the responses given by the students through the questionnaire, It was
found that the lecturer did not provide enough time for the students to
think of the answers to the questions he gave or a chance to express the
students’ opinion. According to her, the lecturer should have t.>een more
patient to listen to the students’ ideas. Another thing to be considered \fvas
that the lecturer made a consistent error when pronouncing the word fo-
cus.’ Also, the lecturer needed to varieties in terms of

4-' ] ‘.(r—-.‘o P
Sp@dl( N umncieiie vai i
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speed and intonation since the way he spoke was still a little bit monoto.

nous. Then he had to use simple vocabulary items when speaking English,

For instance, the word “obtain” should have been changed into “get” be.
cause the latter was more familiar to the students compared to the former,
An important thing found was that the lecturer still dominated the class, so
the class was managed in the form of teacher-centered |learning. The class
should have been made student-centered by allowing the students to par-
ticipate more actively in the class. ,

Actually the last comment was similar to the lecturer’s own reflection
which showed that he was not happy since he still explained too much. In
addition, he still had many things to consider. For example, attention should
not only paid to the improvement of the students’ writing ability but also to
the variety of the teaching and learning process to create better classroom
management and atmosphere. Thus he felt that his teaching quality was not
satisfactory yet. Therefore, it was necessary for him to learn more in order
to be a qualified teacher who fulfilled the criteria of a good teacher as sug-
gested by Brown (2007) and mandated by the Indonesian government: pro-
fessional, pedagogic, personal, and social competencies.

The recent study shows that teacher self-reflection is helpful to culti-
vate teacher self-development. The feedback giving enables the lecturer to
understand his position in the classroom, what students feel and want, and
what areas of teaching performance should be improved since feedback on
performance is a feature of much professional training. As pointed out by
Bell and Gilbert (1994), bason their research on teachers’ development in
New Zealand, teacher development was worthy to be conducted as it could
improve the teachers’ professional, personal, and social development. In
addition, Gebhard (2000) argues that teacher self-development of teaching
beliefs and practices requires the cooperation of others. Day (2002: 49)
believes that at any given stage in their lives and careers, teachers will be at
a particular phase in their personal and professional development.

Through teacher self-development in the form of self-reflection, the
lecturer understands his position and has tried to change his orientation
that teaching deals 'with how to facilitate students to learn better by under-
standing what they need and want. It is in line with Lee (2005) who found
that student teachers became more reflective and changed their perspec-
tives from self-oriented to student-oriented issues once they started their
teaching practice. Teacher self-development requires an ongoing commit-

X
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ment (Gebhard, 200: 15). Thus, lifelong learning should attach to the lives
of teachers as it takes a crucial part in developing professional teachers.

CONCLUSION
The findings imply that teacher self-development through self-reflec-

tion is important to develop teachers’ teaching competencies. [na ddition,
lifelong learning should be an integral part of the lives of teachers since
learning is situated not only in formal education but also in societies. The
findings also indicate that the cooperation with others helps teachers to
have self-reflective thinking and ability and willingness to conduct self-de-
velopment as the lifelong learning manifestation. Besides, different modes
of feedback are necessary for teachers to realize their position in the class-
room, what changes they need to improve the quality of teaching perfor-
mance, and their students’ need and want. The feedback enables teachers
to have a negotiation with students related to how to manage the class
since they realize what students need and want during the ciass. The find-
ings may be an indication of a good perspective for teachers to investigate
how important it is to keep developing in order to be more professional
teachers so that they can improve their teaching performance to have posi-
tive effects on students.
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In my career in teaching English or English-related subjects, such as
English linguistics and its branches, | have taught students who are now
successful people. Some of my former students worlk in non-English lan-
guage teaching (ELT) areas. However, the majority of them work as teach-
ers in various levels of educational institution. | have a pleasant moment
when | occasionally meet some of them in an academic forum or in a re-
union gathering. Stories that they share are not only able to rejoice the past,

‘but also ignite valuable lessons for the present and the future. For example,

| had an excelent student who, in my opinion, could be a successful univer-
sity lecturer. | was a bit schocked when she told me that she would join 2
test to be a civil servant in a junior high school. Because she was a really
brilliant candidate, she could easily pass the selection and was then accepted
to be a teacher. She is currently teaching in a junior high school in a district
of a regency in Jember, East Java. She might not be a lecturer, as | wanted
her to be, but | am pretty sure that in her hands, and in the good hands of
other English teachers, the teaching of English in her classes and in the classes
taught by other good teachers will run successfully.

| also have met and talked to a number of English teachers who are
successful in their teaching profession. Some of them were English teachers
who were successful in winning scholarship for continuing education in ELT
at a graduate or dociorate levei. Some others were those who attended in
a pre-depar ture English training program designed to prepare them to study
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